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Introduction	

Education	is	a	basic	human	right	and	a	basis	for	the	realization	of	all	other	rights.	It	is	vital	for	development	and	

the	well-being	of	individuals	and	societies	as	a	whole.	In	South	Asia,	11.3	million	children	at	the	primary	level	and	

20.6	 million	 children	 at	 the	 lower	 secondary	 level	 are	 out-of-school.	 In	 the	 Middle	 East	 although	 in	 theory,	

primary	education	is	compulsory	in	all	countries,	internal	conflicts	and	the	great	distances	between	many	villages	

and	urban		centers	often	prevent	children	from	attending	schools.	In	both	regions,	millions	of	children	complete	

primary	education	without	mastering	the	foundational	skills	of	basic	numeracy	and	literacy.		

	

Definition	of	Key	Terms	

• Literate:	educated,	cultured,	able	to	read	and	write	

• Hurdle:	obstacle,	barrier	

• Literacy	rate:	Total	number	of	literate	persons	in	a	given	age	group,	expressed	as	a	percentage	of	the	total	

population	in	that	age	group.	The	adult	literacy	rate	measures	literacy	among	persons	aged	15	years	and	

older,	and	the	youth	literacy	rate	measures	literacy	among	persons	aged	15	to	24	years.	

• Quintile:	any	of	the	four	values	that	divide	the	items	of	a	frequency	distribution	into	five	classes	with	each	

containing	one	fifth	of	the	total	population	

	

General	Overview	

South	 Asia	 is	 vulnerable	 to	 natural	 hazards,	 political	 instability,	 rising	 extremism	 and	 civil	 strife,	 which	 can	

adversely	 affect	 children’s	 learning	 environment.	 Natural	 and	 man-made	 crises	 increase	 the	 difficulty	 in	

delivering	 quality	 education	 services	 to	 children.	 In	 addition	 to	 this,	 low	 levels	 of	 public	 finance	 for	 education	

limits	the	delivery	of	inclusive	and	equitable	quality	education.		

Classrooms	in	South	Asia	are	teacher-centred	and	rote-based,	and	children	are	subjected	to	corporal	punishment	

and	 discrimination.	 Girls	 face	 incredible	 hurdles	 to	 pursue	 their	 education	 in	 the	 region.	 Improvements	 in	 the	

quality	 of	 teaching	 can	 reduce	 dropout	 rates	 and	 ensure	 better	 transitions	 from	 early	 childhood	 learning	 into	

primary	and	secondary	education.		

Much	 of	what	 South	 Asian	 students	 are	 taught	 is	 “procedural”	 or	 rote	 based.	 Students	 are	 poorly	 prepared	 in	

practical	 competencies	 such	 as	 measurement,	 problem-solving,	 and	 writing	 of	 meaningful	 and	 grammatically-

correct	sentences.	One	quarter	to	one	third	of	those	who	graduate	from	primary	school	lack	basic	numeracy	and	

literacy	skills	that	would	enable	them	to	further	their	education.	
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The	poor	quality	of	education	in	South	Asia,	as	reflected	in	low	learning	levels,	traps	many	of	its	young	people	in	

poverty	and	prevents	faster	economic	growth	and	more	broadly	shared	prosperity.	

Many	 governments	 in	 South	 Asia	 (Afghanistan,	 Bangladesh,	 Bhutan,	 India,	 Maldives,	 Nepal,	 Pakistan,	 and	 Sri	

Lanka)	 had	 invested	 heavily	 in	 education	 to	 achieve	 the	 Millennium	 Development	 Goal	 of	 universal	 primary	

education	 for	all	 children	by	2015.	This	 investment	 resulted	 in	an	 increase	 in	 the	net	enrollment	 rate	 in	South	

Asia’s	 primary	 schools	 from	 75	 percent	 to	 89	 percent	 from	 2000	 to	 2010,	 bringing	 the	 region	 closer	 to	 the	

enrollment	rates	in	Latin	America	and	the	Caribbean	(94	percent)	and	East	Asia	and	the	Pacific	(95	percent).	

Most	Middle	Eastern	countries	provide	free	primary	and	secondary	education	to	all	citizens.	University	education	

is	either	free	or	subsidized	by	scholarships	for	those	in	need.	Although	in	theory,	primary	education	is	compulsory	

in	all	countries,	many	problems	prevent	children	from	attending	schools.	A	large	portion	of	school-aged	females	

go	 through	primary	 and	 secondary	 education,	 but	 far	 fewer	 continue	 to	 university	 level.	 In	more	 conservative	

states,	such	as	Saudi	Arabia,	Qatar,	and	the	UAE,	the	sexes	are	educated	separately	at	all	levels.	Although	overall	

literacy	has	improved	significantly	in	recent	years,	it	remains	low	in	much	of	the	Middle	East	when	compared	to	

Western	figures.	Israel	has	the	highest	 literacy	rate	in	the	region,	with	97	percent	of	citizens	over	the	age	of	15	

able	 to	 read	 and	write.	 Other	 countries	with	 higher-than-average	 literacy	 rates	 include	Kuwait	 (93.3	 percent),	

Jordan	(89.9	percent),	Qatar	(89	percent),	Lebanon	(87.4	percent),	and	Turkey	(87.4	percent).	

	

Major	Parties	Involved	and	Their	Views	

INDIA	

During	the	last	decade,	the	educationally	backward	states	located	in	the	Hindi	speaking	belt	of	the	country	have	

contributed	 significantly	 to	 the	 reduction	 of	 illiteracy	 in	 the	 country.	 Between	1991	 and	2001,	 Kerala	has	

registered	 the	 lowest	 increase	 in	 the	 literacy	 rate	primarily	 because	 of	 the	 high	literacy	 rate	 in	 the	 base	 year.		

Among	the	educationally	backward	states	mostly	located	in	the	north,	Bihar	has	shown	the	lowest	increase	in	the	

literacy	rate,	and	Rajasthan	and	Chhatisgarh	have	registered	the	highest	increase.		The	literacy	rate	during	the	last	

decade	has	 also	 increased	 considerably	 in	 Uttar	 Pradesh,	 Arunachal	 Pradesh,	 Andhra	 Pradesh	 percentage	 and	

Madhya	 Pradesh,	 and	 Orissa.	 	 During	the	 1990s,	 several	 state	 specific	 basic	 education	 programmes	 like	 Uttar	

Pradesh	 Basic	 Education	 Programme,	 Bihar	 Education	 Programme,	 Andhra	 Pradesh	 Primary	 Education	

Programme,	 Lok	 Jumbish,	 and	 Education	 Guarantee	 Scheme	were	 implemented	 in	 the	 educationally	 backward	

states.	Besides,	the	District	Primary	Education	Programme	concentrated	on	the	backward	districts,	mostly	located	

in	these	states.		The	NLM	also	focused	on	these	states	while	enforcing	adult	literacy	programmes.			

The	 		 National	 Adult	 Education	Programme	 (NAEP),	 viewed	literacy	 as	 a	 means	 to	 bring	about	 fundamental	

changes	in	socio-economic	development.	It	aimed	at	cover	100	million	illiterate	persons	in	the	age	group	15-35	in	

the	 adult	 education	 centres	 across	 the	 country.	 Based	 on	 the	 data	 of	 the	 evaluation	 of	 the	NAEP,	 the	National	

Policy	on	Education	(1986)	suggested	creation	of	a	National	Literacy	Mission	(NLM)	to	design	and	manage	large-

scale	 literacy	programmes.	Adopting	 		a	 	 	well-defined	 	 	campaign	 	 	approach,	 the	 	 	NLM		 	 launched	 	 	 the	 	 	 total			

literacy	campaigns	in	1990.	The	objective	was	to	impart	functional	literacy	to	non-literates	in	the	age	group	15-35.		

The		total		literacy		campaigns		also		created	positive		environment			for			implementing			national			and			state			level			

basic	 	 	education		programmes.	 	The	initial	literacy	campaign	was	followed	up	with	post-literacy	and	continuing	

education	programmes	aimed	at	preventing	relapse	into	illiteracy,	to	enroll	dropouts	and	enable	non-achievers	to	

upgrade	their	literacy	skills.		Besides	various	adult	literacy	programmes,	the	literacy	rate	of	population	in	7-14	age	

group	has	been	directly	influenced			by			the			implementation			of			a			number			of			basic			education	development	

programmes	 in	 the	 1990s,	 by	 that	 precisely	 contributing	to	 the	 overall	 literacy	 status	 of	 population	 in	 7+	 age	

group.	
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PAKISTAN	

In	Pakistan	the	levels	of	literacy	are	low.	The	total	literacy	rates	of	young	people	and	adults	were	65	percent	and	

50	percent	in	1995	and	2005,	respectively.	In	addition,	there	are	also	huge	gap	in	the	levels	of	literacy	between	

men	and	women.	Between	1995	and	2004,	the	female	adult	literacy	rate	was	35	per	cent	but	was	even	lower	amid	

rural-based	 women	 and	 women	 from	 ethnic	 oppositions.	 Many	 Pakistani	 children	 face	 great	 difficulties	 in	

continuing	education	and	attending	school.	As	stated	in	the	National	Human	Development	Commission	(NCHD),	

although	 national	 statistics	 show	 70	 percent	 of	 the	 gross	 enrollment	 rate	 in	 primary	 education,	 50	 percent	 of	

these	children	drop	out	of	school.	One	third	of	the	children	in	primary	education	acquire	adequate	literacy	skills.	

However,	the	lack	of	access	to	sustainable	education	by	higher	school	drop-out	rates	partly	shows	that	the	major	

literacy	rates	in	Pakistan	are	clear.	As	a	result,	54	million	Pakistanis	are	illiterate.	

Some	socio-cultural	and	economic	conditions	(poverty,	underfunding	of	the	education	sector,	missing	human	and	

institutional	 capacities,	 mismanagement,	 corruption)	 limit	 the	 approach	 to	 sustainable	 education	 for	 many	

Pakistanis.	 These	 challenges	 are	 exacerbated	 by	 high	 levels	 of	 political	 instability	 and	 insecurity,	 as	 well	 as	

conservative	 religious	beliefs	 and	practices	 that	 restrict	 educational	 opportunities	 for	 girls	 and	women.	As	 the	

cause	and	consequence	of	illiteracy,	both	poverty	and	national	underdevelopment,	in	2002	the	National	Literacy	

Program	(NLP)	was	proposed	not	only	to	combat	 illiteracy,	but	also	to	allow	people	to	become	active	agents	of	

social	transformation.	The	NLP	was	also	intended	to	support	the	efforts	of	the	Ministry	of	National	Education	in	

providing	 education	 for	 citizens.	 The	NLP	 is	 a	 unified	 literacy	programme	which	 specially	marks	 out-of	 school	

children,	 young	 people	 and	 adult	 women	 and	 is	 presently	 being	 completed	 across	 the	 entire	 nation.	 The	 NLP	

aspires	to	advertise	family	 literacy	training	and	intergenerational	 learning	esyablished	on	the	principle	that	the	

enrolment	and	retention	of	children	in	school	is	broadly	an	affair	of	family	backing.	Thus,	developing	the	literacy	

levels	 of	 parents	 or	 family	members	 is	 noticed	 as	 a	 fundamental	 device	 in	 assuring	 connectin	 to	 education	 for	

children	and	young	people.	

	

AFGHANISTAN		

Afghanistan	has	the	lowest	literacy	rate	in	the	world.	The	literacy	rate	of	men	is	45%,	while	the	literacy	level	of	

women	is	17%	on	average.	This	indicates	an	active	gender	discrimination.	This	immense	deviation	among	male	

and	female	literacy	rate,	is	as	a	mix	of	factors,	cultural	norm	of	women	not	attending	school	and	spending	time	

managing	the	household,	security	problems	in	going	to	classes,	and	sometimes	parents	are	not	allowing	women	to	

attend	classes.	The	gap	in	urban	and	rural	areas	in	adult	education	rate	is	due	to	several	factors	as	well,	counting	

security	problems,	lack	of	schools	in	remote	areas,	long	walking	distance	to	schools,	and	low	demand	for	literacy	

in	particular	for	women	literacy,	due	to	cultural	barriers.  
 
Regarding	these	literacy	inequalities	and	national	literacy	priorities,	UNESCO	is	implementing	a	large-scale	

literacy	project	to	improve	Afghanistan's	literacy.	Program	for	Enhancing	Literacy	Afghanistan	(ELA)	is	a	national	

program	aimed	at	raising	the	level	of	literacy,	arithmetic	and	professional	skills	of	the	adult	population	in	34	

provinces.	The	key	interventions	and	support	under	the	given	programme	include:	

	

Curriculum	and	instructional	materials	development	

Monitoring	and	evaluation		

Advocacy	and	communication		

Development	of	national	capacity	

Skill-Based	Literacy	(SBL)	
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NEPAL	

Nepal	has	made	significant	progress	in	education,	with	97.2%	of	children	evolving	into	a	country	where	they	are	

enrolled	in	primary	education.	Along	with	the	growth	of	general	education,	literacy	rates	in	the	population	have	

also	increased.	Numerous	actions	by	the	government	have	affected	literacy	rates	in	Nepal.	Within	the	framework	

of	 the	United	Nations	Decade	 for	 Literacy	 (UNLD	2003-2012)	 and	 the	 Empowerment	 Literacy	 Initiative	 (LIFE,	

2005-2015),	 UNESCO	 again	 supported	 the	 government	 in	 the	 preparation	 and	 implementation	 of	 the	 10-Year	

Literacy	 /	 NFE	 Policy	 and	 Program.	 Literacy	 lays	 the	 base	 to	 achieve	 crucial	 life	 skills	 which	 are	 needed	 to	

overcome	 the	 various	 challenges	 that	 occur	 in	 21st	 century	 society.	 Assuring	 literacy	 for	 all	 people	 empowers	

them	to	engage	in	a	range	of	learning	opportunities	throughout	their	lives.	Realising	the	potential	of	community-

based	learning.	

The	government	has	recognised	the	importance	of	lifelong	learning.	Enveloping	learning	in	and	out	of	classrooms,	

across	 distinct	 ages	 and	 generations,	 and	 learning	 skills	 compatible	 to	 the	 learners’	 context.	 This	 has	 a	 special	

purpose	 in	Nepal,	where	 a	 diversity	 of	 cultures,	 ethnicities,	 languages	 and	 climatic	 zones	 coexist.	 It	 empowers	

people	to	confront	with	the	fast	changes	taking	place	in	the	21st	century	and	is	of	particular	importance	to	out-of-

school	youths	and	neo-literate	adults.	The	UNESCO	Office	 in	Kathmandu,	 through	the	Capacity	Development	 for	

Education	(CapED)	programme,	continues	to	provide	support	to	the	Government	of	Nepal. They	strive	to	develop	
national	 capacities	 for	 policy	 and	 planning,	 effective	 service	 management,	 and	 monitoring	 and	 evaluation	 of	

literacy	and	non-formal	education	(NFE)	programs.	UNESCO	supports	the	strengthening	of	 the	 lifelong	 learning	

and	 equivalence	 framework,	 together	with	 the	 Non-Formal	 Education	Management	 Information	 System	 (NFE-

MIS)	to	support	and	incorporate	lifelong	learning	indicators.	

	

SRI	LANKA	

In	Sri	Lanka,	the	15-24	age	group	comprises	15%	of	the	total	population.	(22	million)	The	population	is	mostly	

composed	of	Sinhalese	(82%),	Tamil,	Muslims	and	Burghers,	who	have	less	ethnic	minorities.	

There	is	a	problem	with	the	increase	in	the	number	of	dropouts	in	Sri	Lanka.	Between	2006	and	2007,	1.7%	of	all	

children	aged	five	to	thirteen	 leave	school.	Early	school	dropout	occurs	mainly	 in	poor	households	 in	rural	and	

urban	 areas	 where	 children	 find	 it	 difficult	 to	 bring	 work	 and	 education	 together.	 Parents'	 negative	 attitudes	

towards	 education	 are	 a	 factor	 in	 children's	 dropout.	 Another	 factor	 is	 the	 rigid	 quality	 of	 the	 existing	 formal	

school	system,	which	has	failed	to	transform	it	into	creative	and	productive	members	of	society.	

Sri	 Lanka	 has	made	 a	 programme	 implementation	 for	 the	 problem	 called	 Open	 and	 Distance	 Learning	 (ODL)	

which	 is	a	malleable	educational	 system	 that	brings	education	 to	 the	doorstep	of	 the	 learner.	The	Open	School	

Programme	 provides	 an	 alternative	 to	 formal	 schooling,	 which	 incorporates	 primary,	 secondary	 and	 tertiary	

levels.	The	Open	School	Programme	 is	 a	 first	 step	 towards	 increasing	 educational	 opportunities	 to	 achieve	 the	

focus	of	education	for	all.	The	programme	brings	multiple	channels	for	those	who	have	not	attained	a	recognized	

basic	qualification,	which	is	crucial	for	furthering	their	engagement	with	education.	It	also	helps	learners	to	find	

jobs,	and	to	enhance	their	professional	knowledge.	The	National	Institute	of	Education	(NIE)	also	established	an	

open	educational	system	which	to	provide	non-formal	programmes.	
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Timeline	of	Events	

1870	 In	1870	only	one	in	four	people	in	the	world	attended	school,	and	this	meant	that	only	one	in	five	were	

able	to	read.	And	global	inequalities	in	access	to	education	were	very	large.	

1917	
Thorndike,	 author	 of	 "Reading	 as	 Reasoning	 has	 had	 a	 considerable	 influence	 on	 what	 reading	 is.	

Thorndike	is	accredited	for	answering	the	question	“What	is	reading?	He	believed	that	critical	behaviors	

of	 reading	needed	to	be	sequenced	to	ensure	a	connection	between	stimulus	and	response.	 In	essence,	

Thorndike	equated	learning	with	observable	changes	in	behavior.	

1938	 Literary	Theory	Perspective:	Rosenblatt's	literary	theory	perspective	also	known	as	the	reader	response	

theory	 is	 most	 influential	 among	 elementary	 teachers	 and	 reading	 educators.	 This	 theory	 suggests	

reading	is	created	in	the	transaction	between	the	reader	and	the	text.	There	is	a	true	connection	between	

reading	and	writing	when	acquiring	new	 information.	Through	this	 theory	Rosenblatt	argues	 that	each	

reader	has	individualized	reading	experiences	and	will	have	different	reading	responses	as	a	result	of	the	

differences	in	the	amount	and	types	of	background	knowledge	each	person	possesses.	

1954	 Brown	 Vs.	 Board	 of	 Education:was	 a	 landmark	 United	 States	 Supreme	 Court	 case	 in	 which	 the	 Court	

declared	 state	 laws	 establishing	 separate	 public	 schools	 for	 black	 and	 white	 students	 to	 be	

unconstitutional.	As	a	result,	racial	segregation	was	ruled	a	violation	of	the	Fourteenth	Amendment	of	the	

United	States	Constitution.	This	ruling	paved	the	way	for	integration	and	was	a	major	victory	of	the	Civil	

Rights	Movement.	After	this	case,	the	nation	made	great	strides	toward	opening	the	doors	of	education	to	

all	 students.	 With	 court	 orders	 and	 active	 enforcement	 of	 federal	 civil	 rights	 laws,	 progress	 toward	

integrated	schools	continued	through	the	late	1980s. 
1980	

Writing	 in	 Elementary	 Schools:	 During	 the	 1980s	 new	 approaches	 to	 teaching	 writing	 emerged,	 as	

teachers	began	to	realize	that	in	order	to	be	effective,	a	piece	of	writing	should	be	tailored	to	a	specific	

purpose	 and	 audience.	 This	 approach	was	 based	 on	 the	 premise	 that	 all	 teachers	must	 be	 teachers	 of	

writing. 

1990	 Reading	 Basals:	 There	 was	 an	 obvious	 shift	 in	 the	 quality	 of	 reading	 basals.	 The	 content	 relied	more	

heavily	 on	 whole	 language.	Writing	 for	 understanding	 and	 integrated	 language	 were	 the	 focal	 points.	

Questions	that	prompted	critical	thinking	and	response	to	literature	was	also	evident.	

2010	 The	role	of	the	Literacy	Coach:	The	importance	of	high-quality	teachers	to	the	reading	success	of	students,	

especially	 students	who	 are	 at	 risk	 for	 reading	 and	 academic	 failure	 has	 become	more	 prevalent.	 The	

knowledge,	skills,	and	experience	of	the	classroom	teacher	seem	to	play	a	pivotal	role	in	student	reading	

success	thus	the	increase	in	the	amount	of	literacy	coaches	throughout	elementary	and	high	schools.	

	

Treaties	and	Events	
	
International	Literacy	Day:	UNESCO	declared	September	8	as	the	International	Literacy	Day	(ILD)	and	since	
1967	ILD	is	celebrated	annually	all	around	the	world	to	commemorate	the	importance	of	literacy	in	our	daily	lives	

and	as	a	human	right.	Every	year,	on	September	8,	we	facilitate	a	campaign	with	schools	across	the	globe	for	

International	Literacy	Day.	The	aim	is	to	create	greater	awareness,	education,	and	understanding	with	students	on	

the	importance	of	literacy	in	their	lives.	Around	4.000	schools	join	us	every	year	by	conducting	an	ILD	themed	

event,	activity	or	fundraising	to	celebrate	this	day	and	give	students	the	opportunity	to	discover	the	joys	of	

reading	while	raising	awareness	for	those	without	access	to	education.	
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World	Literacy	Summit:	Every	two	years,	we	organise	a	global	literacy	conference	in	Oxford,	the	United	
Kingdom	“The	World	Literacy	Summit”.	This	four-day	event	brings	together	literacy	&	education	leaders	and	

specialists	from	governments,	inter-government	bodies,	not	for	profit	sector,	academics,	and	researches.	We	seek	

to	build	a	global	literacy	community	of	collaboration,	sharing	and	best	practices.	The	fourth	World	Literacy	

Summit	will	commence	on	the	5th	of	April	2020.	

 
A	Global	Voice	For	Literacy:	World	Literacy	Foundation	as	a	global	organization,	seeks	to	create	a	greater	
understanding	and	awareness	of	literacy	to	the	wider	community	through	the	use	of	social	media,	conferences,	

media,	training,	research	and	collaborative	partnerships	in	the	sector.	

	

Evaluation	of	Previous	Attempts	to	Resolve	the	Issue	

UNICEF	(United	Nations	International	Children's	Emergency	Fund)	is	working	with	governments	and	partners	in	

the	region	to	ensure	10	million	previously	out-of-school	girls	and	boys	in	South	Asia	will	be	enrolled	and	learning	

in	 pre-primary,	 primary	 and	 secondary	 schools	 by	 2021.	 To	 achieve	 this	 goal,	 UNICEF	will	 improve	 education	

systems	by	sharing	child-centered	learning	practices	in	schools	across	the	region.		

For	people	who	are	struggling	to	survive,	their	children’s	education	becomes	a	lesser	priority.	Children	from	poor	

families	 are	 most	 likely	 to	 leave	 school,	 never	 to	 return.	 UNICEF	 is	 committed	 to	 working	 with	 regional	

governments	 to	 increase	 financing	of	 education	programs	 to	 reach	 such	 children.	UNICEF	utilizes	 an	evidence-

based	approach	to	advocate	and	lead	the	development	of	policies,	analyze	key	drivers	of	change,	and	identify	key	

knowledge	gaps.		

UNICEF	 builds	 regional	 partnerships	 –	 with	 South	 Asia	 Association	 for	 Regional	 Cooperation	 (SAARC),	 UN	

agencies,	 development	 partners,	 civil	 society	 organizations,	 the	 media,	 the	 private	 sector	 and	 other	 key	

stakeholders	 –	 to	 encourage	 political	 commitment	 and	 increase	 the	 accountability	 of	 governments	 to	work	 on	

programs	that	ensure	every	child	is	learning.	UNICEF	facilitates	cooperation	across	the	region	to	advocate,	train	

and	share	knowledge	on	how	best	to	improve	education	systems.		

September	8,	2016,	marks	the	50th	anniversary	of	International	Literacy	Day.	International	Literacy	Day,	which	

takes	place	every	year	to	promote	worldwide	literacy,	is	organized	by	the	United	Nations	Educational,	Scientific,	

and	Cultural	Organizations	(UNESCO).	In	the	past	50	years,	a	lot	of	progress	has	been	made	toward	a	more	literate	

world.	According	to	UNESCO,	24%	of	youth	ages	15-24	couldn’t	read	or	write	50	years	ago.	Today,	that	number	is	

less	than	10%.	In	Northern	Africa,	three	times	as	many	15-24	year	olds	are	literate,	and	the	literacy	rates	for	that	

same	age	group	has	doubled	in	Southern	Asia	and	Sub-Saharan	Africa.	

The	South	Asia	Out-of-School	Children	Initiative	(OOSCI)	is	part	of	the	global	initiative	launched	by	UNICEF	and	

the	UNESCO	Institute	 for	Statistics	 (UIS)	 in	2010.	The	goal	of	 the	 initiative	 is	 to	make	significant	and	sustained	

reduction	in	the	number	of	out-of-school	children	around	the	world	by:	

1)	developing	comprehensive	profiles	of	excluded	children	using	consistent	and	innovative	statistical	methods;	

2)	linking	these	profiles	to	the	barriers	and	bottlenecks	that	lead	to	exclusion;	and	

3)	 identifying,	 promoting	 and	 implementing	 sound	 policies	 that	 address	 exclusion	 from	 a	 multi-sectoral	

perspective.		
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Possible	Solutions	

By	raising	awareness,	developing	campaigns	in	areas	where	education	exclusion	rates	are	high,	including	children	

with	disabilities;	Measure	whether	children	learn	and	learn	outcomes.	

 
Many	teachers	know	little	of	their	students.	Higher	and	clearer	standards	should	be	applied,	and	absenteeism	

should	be	prevented,	and	the	teacher	quality	should	be	raised. 
	

South	Asia	and	the	Middle	East	have	the	highest	childhood	malnutrition	rates	in	the	world	and	affect	their	

learning	ability.	It	is	necessary	to	invest	in	nutrition	in	early	life	and	to	compensate	for	these	disadvantages	with	

appropriate	scope	and	age	targeting.	

	

The	governments	of	South	Asia	and	the	Middle	East	cannot	afford	to	improve	the	quality	of	education	on	their	

own.	The	private	sector	plays	an	important	role	in	education	and	should	encourage	more	private	sector	

participation	by	encouraging	well-designed	public-private	partnerships.	

	

While	extra	resources	have	been	accesible,	 they	have	passed	to	higher	pay	for	teachers,	 improving	facilities.	An	

improved	use	of	the	sources	would	be	to	channel	them	to	student	performance.	
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